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Verbal Prompts and Precorrections

What is a verbal prompt or precorrection?
“A precorrection is defined as an antecedent instructional event designed to prevent the occurrence of predictable problem behavior and to facilitate the occurrence of more appropriate replacement behavior” (Colvin et al., 1997, p. 346; emphasis added).  

“Perhaps the easiest precorrection to implement is a verbal prompt, or reminder, of appropriate social behavior” (Faul et al., 2012, p. 47; emphasis added).

Why provide verbal prompts?
· Delivering prompts or precorrections for appropriate behavior results in increases in appropriate behavior and/or decreases in inappropriate behavior across a variety of student populations (Faul et al., 2012; Flood et al., 2002; Gena, 2006; Wilder & Atwell, 2006)  
· Specific prompts may be more effective than general prompts (Hunsaker, 1983).   
· More frequent prompts may be more effective than less frequent prompts (Lancioni et al., 2001).   
· Combining prompts or precorrection with active supervision (moving, scanning, and interacting during supervision) is effective across a variety of classroom and non-classroom settings (Colvin et al., 1997; De Pry & Sugai, 2002; Lewis et al., 2000). 

Why increase or differentiate verbal prompts to meet the needs of students with disabilities?
· Preliminary research supports the relationship between increased Tier 1 practices, including verbal and other prompts, and student outcomes (e.g., increases academic engagement, reductions in challenging behavior; Conradi et al., 2019).
· In this study, we will focus on prompts that include your identified student—either as part of a group or an individual.

How can educators’ increase their frequency of verbal prompts?
· Greet students individually in a sincere way each morning and use this as an opportunity to prompt expectations (Allday et al. 2011)
· Engage in active supervision to increase use of prompts (Colvin et al., 1997; De Pry & Sugai, 2002; Lewis et al., 2000)
· Consider the target student’s goals (i.e., which contextually appropriate or inappropriate skills to increase or decrease)



What are some examples (and non-examples) of verbal prompts for social behavior?
	Examples of Verbal Prompts
	Non-Examples of Verbal Prompts

	· Before dismissing the class to go to lunch, the educator states, “It’s time for lunch.  Remember to show respect during a transition by staying to the right of the hallway and allowing personal space.”  
[This is group prompt that includes the identified student.]
	· The educator points to a poster of rules for adding fractions and says, “On your white boards, write the answer to the equation ½ + ¼ = __ and look at me when you are done.” [This is an opportunity to respond.]

	· Prior to allowing the identified student to go to the bathroom, the educator points (directs student attention) to a poster that illustrates how to show responsibility in the bathroom and says, “Remember to follow our expectations.” 
[This is an individual prompt for the identified student.]
	· At the beginning of class, the teacher provides the students instruction on how to complete a worksheet for their academic task.  
[This is instruction in a task, but not a prompt for appropriate behavior.]

	· Before beginning a lesson, the educator raises his hand (modeling) and says to the students, “Remember how to get my attention appropriately during a lesson.”
[This is group prompt that includes the identified student.]
	· While teaching a lesson, a student calls out and the educator states, “Instead of calling out, I would like you to raise your hand to get my attention during a lesson.”  
[This is an error correction—it came after the behavior.]

	· Prior to each school day, the educator greets each student and says, “Remember, walk to the closet, quietly hang up your coat and backpack, and then go to your desk to begin your warm-up activity.”
[This is an individual prompt for each student, including the identified student.]
	· During a direct instruction lesson, the educator points to the consonant blend /th/, which is underlined in the word “though,” and says, “What sound?” 
[This is an opportunity to respond.]



What are the critical features of verbal prompts?
· Verbal statement (i.e., not look or gesture) 
· Delivered before the behavior is expected 
· Specifically states the appropriate behavior that is expected  
In this study, you’ll only count prompts that include your identified student



Opportunities to Respond (OTRs)

What is an opportunity to respond (OTR)?
“An opportunity to respond (OTR) is a teacher behavior that prompts or solicits a student response (e.g., asking a question, presenting a demand)” (Simonsen et al., 2008, p.359).

Why provide OTRs?
· Delivering high rates of OTRs is associated with
· Increases in on-task behavior (Garnine, 1976; Sutherland et al., 2003), academic engagement (Garmine, 1976), and correct responses (Sutherland et. al., 2003); and
· Decreases in disruptive behavior (Garmine, 1976; Sutherland et. al. 2003; West & Sloane, 1986).
· Choral responding (i.e., all students verbally responding together) can have positive effects on academic achievement (Sindelar et al., 1986) and on-task behavior (Godfrey et al., 2003)
· The use of response cards (i.e., all students simultaneously holding up written responses) can increase student responses, academic achievement, and on-task behavior (Christle & Schuster, 2003; Lambert et al., 2006).
· Although response cards were most effective at increasing participation and on-task behavior, choral responding has also been found to be slightly more effective than traditional hand raising (Godfrey et al., 2003).

Why increase or differentiate OTRs to meet the needs of students with disabilities?
· Preliminary research supports the relationship between increased Tier 1 practices, including OTRs, and student outcomes (e.g., academic engagement).
· In this study, we will focus on OTRs that include your identified student—either as part of a group (unison OTR) or an individual.

How can educators’ increase their frequency of OTRs (e.g., Haydon et al., 2012)
· Consider the mode of response (e.g., verbal, gestural, written) that is most appropriate for the target student)
· Increase the frequency of individually directed opportunities
· Replace some individual opportunities with unison response opportunities (i.e., verbal, gestural, response cards, clickers, guided notes)
· Increase peer-to-peer academic interactions (e.g., Class-wide Peer Tutoring, Numbered Heads Together; Think, Pair, Share)



What are some examples (and non-examples) of OTRs?
	Examples of OTRs
	Non-Examples of OTRs

	· During a direct instruction lesson, the educator points to the consonant blend /th/, underlined in the word “though,” looks at the identified student, and says, “What sound?” [This is an individual OTR for the identified student.]
	· After a student responds by correctly pronouncing /th/, the educator says, “Nice pronunciation.” 
[This is specific praise for a correct academic response.]

	· During a history lesson, the educator says to students, “Please take out your chrome books and log into [preferred online quiz app] for our first content check. First question is, [reads question]. Ready, respond.” 
[This is a unison OTR for all students, including the identified student.]
	· During a history lesson, the educator tells the students that Mexico is the country that borders the US to the south. She continues to explain that Mexico used to own parts of the US. 
[No OTR was provided.]



	· During math, an educator puts the equation 10+9 = ___ on the smart board, and says, “On your white boards, write the answer to the equation 10+9 = ___ and look at me when you’re done.”
[This is a unison OTR for all students, including the identified student.]
	· During math, an educator asks for volunteers to answer the question on the smartboard, and the identified student does not volunteer (or respond).
[The identified student did not participate in the OTR.]

	· During whole group reading, the educator tells students to turn and talk about the plot points in the story (group OTR). The teacher then selects one student from each group to share the group’s response (individual OTR).
[The group OTR is a unison OTR for all students, including an identified student. 
The individual OTR “counts” if the teacher selects the identified student. ]


	· The educator points to a poster of the rules and states, “Remember to show respect during a group activity by taking turns and actively listening.” 
[This is a prompt for appropriate social behavior.]





What are the critical features of OTRs?
· Teacher behavior that occasions (i.e.., requests, solicits) an academic response
· OTRs may request verbal, gestural, written, or other response modalities
· OTRs may be delivered to an individual or a group of students (including a whole class)
Specific Praise

What is specific praise?
“Specific, contingent praise is a positive statement, typically provided by the teacher, when a desired behavior occurs (contingent) to inform students specifically what they did well” (Simonsen et al., 2008).

Why provide specific praise?
· Delivering contingent praise for academic behavior increased participants’ (a) correct responses (Sutherland & Wehby, 2001), (b) work productivity and accuracy (Craft et al., 1998; Wolford et al., 2001), (c) language and math performance on class work (Roca & Gross, 1996), and (d) academic performance (Good et al., 1981).   
· Delivering contingent praise for appropriate social behavior increased participants’ (a) on-task behavior (Ferguson, & Houghton, 1992), (b) student attention (Broden et al. 1970), (c) compliance (Wilcox et al., 1988), (d) positive self-referent statements (Phillips, 1984), and (e) cooperative play (Serbin et al., 1977).   
· Increasing the number of behavior specific praise statements was associated with an increase in on-task behavior (Sutherland et al., 2000).   
· Providing contingent praise in conjunction with either establishing classroom rules in isolation (Becker et al., 1967) or classroom rules paired with ignoring inappropriate behavior (Yawkey, 1971) was associated with increased appropriate classroom behavior.  

Why increase or differentiate specific praise to meet the needs of students with disabilities?
· Preliminary research supports the relationship between increased Tier 1 practices, including specific praise, and student outcomes (e.g., academic engagement, on-task behavior; Craft et al. 1998, Alber et al. 1999; Sutherland et al., 2000).
· In this study, we will focus on specific praise for your identified student—either as part of a group or an individual.

How can educators’ increase their frequency of specific praise? 
· Self-management (e.g., Simonsen et al., 2017, 2020)
· Professional development and ongoing coaching (Sutherland et al., 2000)



What are some examples (and non-examples) of specific praise?
	Examples of Specific Praise
	Non-Examples of Specific Praise

	· During educator-directed instruction, the identified student raises their hand.  The educator says, “Nice hand raise.” 
[This is specific praise for the identified student.]
	· During educator-directed instruction, students are talking over the educator.  The educator rolls his eyes and says, “Gee, thanks for listening.” 
[This is sarcasm, not specific praise.]

	· The identified student enters the class during educator-directed instruction; the student quietly walks to his seat. The educator walks over to the student and whispers, “Thank you for coming in the room quietly.” 
[This is specific praise for the identified student.]
	· A different student enters the class during educator-directed instruction; the student quietly walks to his seat. The educator gives the student a “thumbs up” to recognize the quiet entry. 
[This is general, non-verbal, and not the identified student.]

	· During instruction, one student is poking and attempting to talk with the identified student, who responds by showing the class “quiet symbol.”  The educator immediately looks at the identified student, gives a “thumbs up sign,” and whispers, “Way to follow my quiet sign!”  
[This is specific praise for the identified student.]
	· During instruction, one student is poking and attempting to talk with another student, who responds by showing the class “quiet symbol.”  About 1 min later, the educator looks at a second student, smiles, and says “good job.”  
[This is general, non-verbal, and not the identified student.]

	· After an educator points to the consonant blend /th/ and says, “What sound?” All students in the group (including the identified student) respond by correctly pronouncing /th/. The educator says, “Nice pronunciation.” 
[This is specific praise for a group that includes the identified student. ]
	· During a direct instruction lesson, the educator points to the consonant blend /th/, which is underlined in the word “through,” and says, “What sound?” 
[This is an opportunity to respond.]



What are the critical features of specific praise?
· Deliver immediately after the behavior 
· Specifically state the desired behavior demonstrated 
· Pair praise with other rewards (e.g., delivery of tokens or points) you use with your class/group 

