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As a result of attending this session, you will.\

Understand the importance of supporting a// students

f_’u) with effective classroom practices
=
IC_) Identify and describe key classroom PBIS practices
% Intensify practices through intentional implementation
o
Differentiate and adjust practices to provided targeted
and individualized supports
s S
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As a result of attending this session, you will.\
Understand the importance of supporting a//
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Effective
classroom
practices are Academic
directly linked to Outcomes
students’
behavioral and
academic Behavior
outcomes. Outcomes
Effective
Classroom
Practices
Students Who Students who experience

Experience a
Disability

...and experience
poorer outcomes.

a disability have /ess
access to effective
classroom practices
(e.g., fewer proactive
and more reactive
classroom practices)...
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Therefore, it's
critical that we

. invest in effective
Academic .
Outcontes classroom practices
for ALL students...

Students with
Disabilities

Behavior
Outcomes

Effective PBIS is a great
Classroom :
way to invest

Practices h '
...to improve the outcomes for in effective

ALL students, including classroom

s’fude.n_ts who experience a practice €
disability. CEC 2026

Essential Elements of PBIS

SYSTEMS
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When done well, PBIS may also
M improve outcomes for students
who experience a disability!

Improved SEB Outcomes Reduced Exclusionary Discipline

¢ Higher levels of oeg a2 et. al. 2012; Jolivettq

~We can implement PBIS to improve
outcomes for students who experience a
disability

11

As a result of attending this session, you will...

ﬁg‘ Understand the importance of supporting a//
students with effective classroom practices

Q@@ Identify and describe key classroom PBIS practices
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Create a robust and
differentiated
foundation (Tier 1)
of support

Positive Behavioral
Interventions & Supports

Thanks to the team
who lead the
development of this
revised guide:

* Brandi Simonsen,
* Jenifer Freeman,

* Maria Reina SUPPORTING AND
Santiago-Rosario, RESPONDING TO

* Karen Robbie, STUDENTS’ SOCIAL,

* Heather George, EMOTIONAL, AND

* Steve Goodman, BEHAVIORAL NEEDS:

* Laura Kern, Evidence-Based Practices

e Barbara Mitchell, for Educators Center on PBIS. (2022). Suppoy

e Robert Putnam. & Responding to Student’s Socj
’ Emotional, and Behavioraq,
¢ Kim Yanek Evidence-Based Practice, “4»\\*
January 2022 (Version 2). Center o CEC 2026
of Oregon. www.pbj
13

Steps to Support & Respond to Students’ SEB Needs

1.Create positive 2.Actively promote 3.Monitor fidelity & 4.Monitor student
teaching & learning SEB growth use data to guide outcomes & use data
environments implementation to guide response

4.1 Monitor Student
Outcomes
- r Positive
ps If implementation If many students make
challenges... ongoing SEB errors ...
1.3 Develop -npt & Supervise 3.2 Access Training, 4.2 Enhance Tier 1 (Steps
Predictable Routines SEB & Academic Skills Coaching, & Feedback 1&2)
1.4 Define & Teach 2.4 Provide Specific
Positive Expectations Feedback (>5:1 Ratio) If few students make
= ongoing SEB errors ...
1.5 Plan Relevant 2.5 Consider Other 4.3 Enhance Tier 1;
Instruction Response Strategies Consider Tiers 2 & 3

14

3.1 Monitor Educator
Implementation

1.1 Design a Safe
Environment

2.1 Engage Students in
Relevant Learning

1.2 Establish Positive
Connections
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1.2 ESTABLISH POSITIVE CONNECTIONS

Learn about your students and establish positive connections among students, families, and educators”

with students, families,
and other members of
the classroom community
through purposeful
communication

« Build in regular opportunities
for positive connection
throughout the year (e.g.,
positive family postcards,
email, brief check-ins,
scheduled meetings)

* Use formal and informal
approaches to learn about
students and understand their
learning history, cultural identity,
and preferences for learning,
receiving feedback, etc.

« Authentically engage families
as partners in learning

+ Validate and affirm' students’
and families’ personal and
cultural learning histories

1 Hollie et al., 2011

* Barger et al., 2013; Garbacz et al., 2020; Lee et al.,

classroom to students and
families at the start of the
year (e.g., brief video, letter,
opportunity to visit)

Survey families before the
start of school to learn more
about students

Engage students in activities
to continue to learn about
each member of the
classroom community, .
and ask questions about
preferences (e.g., praise
preference assessment)

.
Maintain regular

communication with families,

and ensure that families

have opportunities to share
information and feedback,

receive positive news, and
proactively problem solve
challenges

2015; McLeskey et al., 2019; Smith et al., 2020

students and families at the
start of the year (e.g., brief
video, email, letter)

Survey students and families
before the start of school to
learn more about preferences
(e.g., praise preference
assessment) and what
supports they need to be
successful

Engage students in activities to
help them learn more about
themselves and each other

Maintain open lines of
communication with
students and families outside
of class (e.g., email, learning
management system) to
share information and
feedback, positive news, and
communicate challenges

Critical Features Elementary Examples Secondary Examples Non-Examples Resources

What does this practice look like in How can | use this practice in my How can | use this practice in my What should | avoid when Where can | find additional
a classroom? elementary classroom? secondary classroom? implementing this practice? resources?

« Establish positive connections ¢ Introduce yourself and the « Introduce yourself to Do not... Publications

Miss an opportunity to
create a positive experience
welcoming students and
families

Assume students and
families will contact you with
questions

Use a one-size-fits all
approach to interacting with
students and families

Contact families only when
there are concerns (or have
these types of contact be the
most frequent communication
families experience)

Engage exclusively in
1-directional communication
(e.g., only sharing information
via newsletters)

* Enhancing family-school
collaborations with diverse

families
Videos/Podcasts

« Establishing Relationships in
the Classroom’

« Validating, affirming, building,
and bridgingm
« Praise preference assessment

part 1" and part 27
Other

* Supportive Environments
Create Classroom

Community

1.2 Establish Positive
Connections

15

Everywhere!

Where do students who
experience a disability
“fit” within a PBIS/MTSS
framework?

ALL means ALL

Vs N

CEC 2026
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Thanks to the team
who lead the
development of this
guide:

* Brandi Simonsen,

* Robert Putnam,

* Kim Yanek

* Lauren Evanovich,
* Sacha K. G. Shaw

* Cynthia Shuttleton,
* Kelsey Morris, &

* Barbara Mitchell

SUPPORTING

FRAMEWORK

Positive Behavioral
Interventions & Supports

STUDENTS WITH
DISABILITIES IN
THE CLASSROOM
WITHIN A PBIS

3/10/26

Create a robust and
differentiated
foundation of
support

Simonsen, B., Putnam, R., Yaneck, K.)
Evanovich, L., Shaw, S. Shuttleton, C.
Morris, K., & Mitchell, B. (February,
2020). Supporting Students with
Disabilities within a PBIS Framework.
Center on PBIS, University of Oregon
www.pbis.org.

Vs W

17
Intervention Strategies L
“" H ”n
Top Ten List
P Create a robust and
Design & adapt the physical environment . .
Core N . differentiated
Develop & explicitly teach routines f . .
Features: . N oundation (Tier 1)
Post, define, & teach 3-5 positive
_ expectations of support
*Invest in
prevention Promote active engagement
Provide prompts
*Integrate Actively supervise - e SAME icasll
classroom Use behavior-specific praise & other €s€ are the practices:=-
praCticeS Strategles to aCknOWIedge Steps to Support & Respond to Students’ SEB Needs

Use error correction & other strategies to
respond

"Tier 1is for all Use more positives than correctives (5:1

ratio)

I['8 Collect & use data

*All means all

18
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Core
Features:

*Invest in
prevention

*Integrate
classroom
practices

*Tier 1 is for all

Intervention Strategies
Top Ten List

Design & adapt the physical environment
Develop & explicitly teach routines  e—)

Post, define, & teach 3-5 positive ——
expectations

Promote active engagement

Provide prompts

3
Actively supervise Engage Key
Practices

Use behavior-specific praise & other
strategies to acknowledge

Use error correction & other strategi
respond

tJasi(ieoTore positives than correctives (5:1 / Respond

‘Allmeansali I Collect & use data CEc2;26

19
3 Key Classroom Practices
Respond

Vs W

CEC 2026
20
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As a result of attending this session, you will.

XLae  Understand the importance of supporting a//
students with effective classroom practices

Identify and describe key classroom PBIS practices

Intensify practices through intentional
implementation

OBJECTIVES

Vs W

CEC 2026
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Preve_nt Teac_h Rﬂond

* Individualize physical design * Individualize & intensify * Intensify and individualize

* Individualize routines explicit instruction in SEB skills specific positive and supportive

* Intensify connections * Individualize & intensify feedback

ify & indivi i demic instruction * Intensify and individualize
prompts for SEB skills * Align individualized SEB skills recognition strategies

* Implement individualized with classroom and school * Enhance strategies to decrease
aniz wations future Sz

Decide

* Monitor fidelity

* Monitor student
outcomes

* Make data-based

decisions to

maintain or modify

support

ee
P predictable

, N 4
* Deveres stateq o porms feedbacne® 1
routines « Explicitly teach SEB skills * Provide supportive corrective
* Connect with students feedback to address SEB errors
* Select & define classroom * Maintain a high ratio of

norms and critical SEB skills positive to corrective feedback
* Prompt expected SEB skills
* Actively supervise
* Engage in effective instruction

Tier 1 (Universal)

Provide Robust Foundation
of Universal Support

Vs N

CEC 2026

pbis.org

22
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Expected  bihthd
behaviors Opportunities Respond
to respond S

pecific,
contingent
feedback

e

_
Expected Adult behavior (e.g, |

behaviors statement, gesture) delivered
before expected behavior to

remind students of previously
learned behavior

Vs N

CEC 2026

24
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Examples of Prompts

You're up next. Use the
whiteboard responsibly by
showing your math work.

25

Now our students are
set up for success!

‘Remember to keep your hands down
as we walk.”

26
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CEC 2026
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Intentionally Intensify Prompts

 Consider common patterns of behavioral errors

pre-correction

Delivered before desired
behavior is expected to
increase its likelihood,

especially when contextually

inappropriate behavior is likely
Colvin et al. (1997)

27

Before the

expected
behavior:

“Use walking

feet to get to
the bus.”

Pre-Correct Running

28

3/10/26

Vs W
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Pre-Correct Phone Use

Before the
expected
behavior:

“Good
morning!
Phones away
before you get
to class.”

Vs W

CEC 2026

29

Pre-Correct Calling Out

Before the
expected
behavior:

‘Raise your
hand to share
respectfully.”

Vs N

CEC 2026

30

15
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Delivering Prompts

Positive Classroom Behavior Support Plan

» Consider your
schoolwide or
classwide
expectations

* Deliver reminder ‘ -
before student is :
@ expected to engage

@ in appropriate

behavior

https://www.pbis.org/resource/creating-effective-classroom-environments-plan-template

oo Ehgage

Expected |
beﬁaviors Opportunities
to respond Specific,
contingent
feedback

31

32

16
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with high

opportunities
to respond

rates of Teacher behavior that solicits
a student response

Simonsen et al. (2008)

Vs W

CEC 2026
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Multiple and Varied Opportunities to Respond

Hand-Raising

¢ Volunteers
¢ Teacher-selection

Choral Responding

e Unison response
e Structured by teacher

Random Selection

e Cards or Sticks
e Systematic

N\

Active Responses & Gestures

e Structured (thumbs, Fist to 5)
e Spontaneous (silent signals)

Original content by Susannah Everett & Brandi Simonsen

N
f
Response Cards . P!cture Exchange Communication System (PECS)
L ¢ Picture cards
b
Cooperative Learning ¢ Think-Pair-Share
A
More active

Vs N

CEC 2026

34
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Opportunity to Respond (Active)

‘Draw what you think will happen next.”

— .

» — e [ 9

35

Opportunity to Respond (Written)

“Wirite the next equation.”

36

Vs W

CEC 2026

Vs N
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3/10/26
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Opportunity to Respond (Hand-raising)

“What’s the capital of Utah?”

Vs W

CEC 2026

37

Positive Classroom Behavior Support Plan

Deliver high rates
of opportunities to
respond

Vary the type

[ =
for Gezired behsir (praise)

retun

ienas

https://www.pbis.org/resource/creating-effective-classroom-environments-plan-template

38

19
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Expected

behaviors

e Egage
o
Specific,

Opportunities
to respond

e

contingent
feedback

39

specific
praise

Respond
with behavior | Positive statement delivered

when a desired behavior
occurs to inform students

specifically what they did well

Simonsen et al. (2008)

Vs N

CEC 2026

40
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Respond

Specific Praise Examples

CEC 2026

“Nice walking
feet! That's

safe hallway
behavior.”

Vs N

CEC 2026

21
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Connect Praise for Older Students!

“Nice job
coming in
ready with

your phones
away.”

Vs W

CEC 2026

43

S N\

Connect Praise for Younger Students! U

“Thanks for
raising your
hand! Tell me

about your
picture!”

Vs N

CEC 2026

44

22
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Response Strategies

Positive Classroom Behavior Support Plan

—Defore each tansiton

* Delivered contingent on
behavior
* Aligned with student
e : preferences

Give Specific Feedback ...
for Gesired behaviar (praise)

 Include routine

expectations
P W
CEC 2026

45

46

As a result of attending this session, you will...

Understand the importance of supporting a//
students with effective classroom practices

e Identify and describe key classroom PBIS
© 0o practices

Intensify practices through intentional
~— implementation

OBJECTIVES

Differentiate and adjust practices to provided
targeted and individualized supports s SN

CEC 2026

23
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Prevent

Teach

Respond

* Individualize physical design

* Individualize routines

* Intensify connections

* Intensify & individualize
prompts for SEB skills

Decide

Tier 3 (Individualized)

* Monitor fidelity

* Monitor student
outcomes

* Make data-based

decisions to

maintain or modify

support

* Develop o teach predictable

routines

* Connect with students

* Select & define classroom
norms and critical SEB skills

* Prompt expected SEB skills

* Actively supervise

« Engage in effective instruction

Tier 1 (Universal)

« Individualize & intensify
explicit instruction in SEB skills
« Individualize & intensify
academic instruction
* Align individualized SEB skills
Wit chool

> 3
stated classioom norms
« Explicitly teach SEB skills

* Intensify and individualize
specific positive and supportive
feedback

* Intensify and individualize
recognition strategies

* Enhang h

Respond

feedback on Sco skills
* Provide supportive corrective
feedback to address SEB errors
* Maintain a high ratio of
positive to corrective feedback

Provide Robust Foundation
of Universal Support

48
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CEC 2026

pbis.org

3/10/26
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Behavior Function

Contextually
inappropriate

behavior
1
L\ v
Obtain/ Escape/
Get Avoid
Something Something
I ]
v v
Stimulation Social Tangible
/Sensory /Activity
|
v v
Adult Peer
49
Contextually
inappropriate
.. behavior
Behavior is
communication v v
Obtain/ Escape/
Get Avoid
Something Something
| |
v v
Stimulation Social Tangible
/Sensory /Activity
[
v v
Adult Peer
50

Vs W

CEC 2026

Vs N

CEC 2026

3/10/26
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Defining the Behavior

* Observable — something we can see
o Examples. calling out, hitting, leaving the room, ripping up paper

» Measurable — something we can track using different
measurement methods
o Examples. frequency, duration, rate, percent correct etc.

Q ¢ A

CEC 2026

51

Operational Definition: Running

&
A
S
Ly

Jogging, sprinting, or racing for
more than two steps

CEC 2026

52

26



“l want to use

the swings at
Recess”

Runs to the

playground

3/10/26

Vs W

CEC 2026

2
Escape/
Avoid
Something
[
\ 7 v
Stimulation Social
/Sensory
[
v 2
Adult Peer
53
Prompt $ Engage Respond
‘Remember to walk “That ki
down the hallway and ‘Okay class, . /a p 1)4//as wa /;ng
when we get outside, let's walk in a nice nicely” 0‘; can ?.Ve
we can all take turns line to recess.” the swing for the first
on the swing.” 5 minutes of recess.
54

Vs N

CEC 2026
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Operational Definition: Disengaged

@
A
5
5y

Not attending to the activity or
task for more than 10 seconds

'4

Vs W

CEC 2026

55
Stares out window
during
“l don’t know independent work
what to do.”
v
Obtain/
Get
Something
]
\ 7 v
Stimulation Social Math
{Sensory worksheet
|
\ 2
Adult
s SN
CEC 2026
56
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Prompt J‘

‘Remember you can

use your break card.
First one, then break.”

Engage

“You can do

numbers 1-4 in any
order you'd like!”

Respond

“Nice work. Sure, you

can start your two-
minute break!”

57

N

Operational Definition: Calling Out

&
A
S
Ly

Any instance of speaking, yelling, or
using AAC device during teacher
instruction or independent work

58

Vs W

CEC 2026

CEC 2026
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Vs W
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Calling out
“I want your
attention!”
v
Escape/
Avoid
Something
[
v v
Stimulation Social Tangible
/Sensory attention [Activity
2
Teacher Peer
59
Prompt * Engage -u Respond
“Come sit near me. “Yesterday you drew “ ..
i Great raising your
Remember you can your favorite story hand! Tell me about
raise your hand to character. Why did éur jcture.”
share!” you choose that one?” yourp ’
F -
60

CEC 2026

30
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Any instance of leaving the
M assigned area by more than 5' or

Operational Definition: Eloping

leaving the assigned room without
asking permission

Vs W

CEC 2026

61
Elopement
“This noise
bothers me.”
v
Obtain/
Get
Something
]
v v
Loud Social Tangible
Noises /Activity
|
\ 2 2
Adult Peer
s SN
CEC 2026
62

31



Prompt $

‘Remember you can
use your headphones
if it gets too loud
during indoor recess.”

Engage
"Let's practice staying
in the room with

our headphones right
nexttous.”

Respond

"‘Super!” with thumbs
up and point to

heaadphones

Vs W

CEC 2026

63

Activity

Vs N

CEC 2026

64

3/10/26
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Increase Intentional Implementation:

Action Plan

Student Preferred
Behavior Behavior
Prompt- Self-
Engage- management
Respond 9

Vs W

CEC 2026

Vs N

CEC 2026

65
Small Group Activity
- 4 Breakout Groups
» Think about a student for
whom you would want to
intensify classroom Elementary, Elementary,
supports. Student is trying to Student is trying to
ACCESS something il ESCAPE something
* Consider a student who Second Second
engages in a mild, non- econcary, econdary,
danaerous behavior that Student is trying to Student is trying to
dang . or thal ACCESS something [ll ESCAPE something
interferes with their ability
to access typical
classroom learning
67

33
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Let's look at how teachers...

Learned the importance of implementing these
practices for all students in inclusive settings

e Focused on three key practices

Intentionally implementedthese practices during
specific routines

OBJECTIVES

Self-monitoredtheir implementation to adjust

Vs W

CEC 2026

M ————

69

Teachers to
Implement Teachers in Respond
Effective Ensuring Implement &
Classroom Contextual ple e.
Supports Relevance of Key | Self-Monitor
Classroom for
Practi -
ractices Continuous
Improvement

m Let's see how a few educators used this approach

@ Engase to enhance implementation (or maybe not)! “EC 2096

70

34
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coner on

{ PB I Positive Behavioral
Interventions & Supports June 20,2023

Students with disabilities can benefit when educators implement universal, or Tier 1, proactive practices
within a Positive Behavioral tons and Suppor (  implement Tier 1 PBIS
for students with disabilties? What d f research supporting PBIS,
including emerging evidence for students with disabiliies, the Center on PBIS recommends that educators:
« Intentionally and y includi with disabilities, with
classroom PBIS (Simonsen et al, 2020),
« Develop a full continuum of support with a multi-tiered system of support (MTSS) approach in
their classroom (Simonsen et al, 2021), and
« Provide a strong foundation of robust and differentiated Tier 1 classroom PBIS to support and

respond to students’ social, emotional, s (Center on PBIS, 2021).
Consistent with th I d tointentionally
intensify their use of three targeted classroom practices to support students with disabilities: (2)
proactively prompting, (b) actively it ies to respond, i
praising students’ academic, social, emotional, and behavioral skill. In this brief, we address two
evaluation questions:

1. Whatare the effects of intenti intensify their practice on their
overall implementation of targeted classroom practices (i.e., prompting, engaging, and praising)?
What are the effects of educators intentionally intensifying their classroom practices on the
behaviors of students with disabilities?

~

1. Supporting Educators to Intentionally Intensify Classroom Practices

In this section, we introduce the participating educators, describe our support, and briefly summarize
changes to their practice while receiving support.

Meet the Educators

Three elementary educators volunteered to participate and intentionally intensify their classroom
practices. Each educator described herself as a whi . a certi d experi (
Table 1), and a mentor for pr i ionals (i.e., student d interns). Each educator

selected 15-min of instruction when she experienced challenges supporting an identified student.

Table 1. Participating Educators Teacher A Teacher B Teacher C
Years of experience 6-10 22 16-20
Certification Elementary Elementary + SPED Elementary
Grade level taught 2 K 1
Selected Math Morning Meeting Math

sitive Behavioral Interventions & Supports (PBIS)
Www.pbis.org

hi

ps://www.pbis.org/resource/intentionally-intensify-classroom-practices-to-suppol

72

Students v

per

onsisten

intensify
ctivel
praising s

o
o
o

evaluation|

o
(€]
o

4
o
o

Table 1
Years of

Certifica

4
Ul
o

Difference in Skill Rate

Teacher A

Change in Teachers' Practice Rates from Baseline to Targeted PD

@ Prompts @ OTRs [JSpecific Praise

Teacher B Teacher C

n NV

hilps://www.pbis.org/resource/intentionaIIy-intensify-classroom-practices-to-suppo

wrG 2026

73
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Practice Fidelity

(% Adherence to Self-Monitoring)
100% o
%

I I 5

Teacher A TeacherB Teache

Vs W

CEC 2026

hifps://www.pbis.org/resource/intentionally-intensify-classroom-practices-to-suppo!
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Putting it all together!
You are now focusing on three specific practices to set your student up for success: prompts,
opportunities to respond, and praise. The table below shares the critical features for each skill.

Final Review of 3 skills

Verbal Prompts
e Verbal statement (i.e., not

appropriate behavior that
is expected

Opportunities to Respond
Teacher behavior that

gestural, written, or other
response modalities

OTRs may be delivered to
an individual or a group of

Specific Praise
o Deliverimmediately after

look or gesture) occasions (i.e.., requests, [ ]

o Delivered before the solicits) an academic in video i S i S
behavior is expected response 1 m d w th 10 k "

o specifically states the o OTRs may request verbal,

tokens or points) you use
with your class/group

students (including a whole
class)

In this study, you'll only count practices (verbal prompts, opportunities to respond, and specific praise
statements) that include your identified student.

These skills work nicely together to set a student up for success with using the social, emotional,

behavioral, and academic skills during instruction. Consider the following instructional sequence:

*  “We're going to be respectful of our friends by quietly using our number line.” (Verbal Prompt)

“Show me where your fingers start?” (Opportunity to Respond)

«  “Wow! I see your fingers on 0. Well done!” (Specific Praise)

e “What's two plus three? Ready...show where you start on the number line to solve two plus three.”
(Opportunity to Respond) N
[Students, including target student, point to two.]

“Great! | see your fingers on two.” (Specific praise)
©  “Now, add three.” (Opportunity to Respond)
[Students, including target student, move their fingers three spaces.]
«  “Nice! Isee you moving your fingers three jumps.” (Specific praise)
©  “Get ready to answer respectfully together.” (Verbal Prompt)
o “What's two plus three?” (Opportunity to Respond)
[Students, including target student, say, “five.”]
“You're right! Two plus three equals five.” (Specific Praise) -

Write three (or more) examples how you will use to prompt, engage, and praise your identified student.

Prompt:

Prompt

Specific Praise:

b Prompt:
b oTR

b Specific praise:

b Prompt:
P OTR:

P Specific Praise:

4 »

0:01.30  4»)
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Change in Students’ Behavior from Baseline to Intervention

L) 40% 36%
£ 30% 26%

£ 20%

10%
0% i —
10% B

9%

12%

Fidelity

-25%
-40% -36%

Student A Student B Student C
B Academically Engaged [J Off-Task

Difference in % of |
(b 1
o
3°

hﬂpsz//wwwApbis.org/resource/intemionaIIy-imensify-classroom»practices-to-suppo
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1.Targeted PD may be an efficient way to support
educators to intentionally intensify classroom practices
to better support students with disability.

2.When educators (a) participated in Targeted PD, (b) self-
managed with fidelity, and (c) intentionally intensified
targeted classroom practices, participating students with
disability were more engaged and less off-task.

hiips://www.pbis.org/resource/intentionaIIy-intensify-classroom-practices-to-suppo
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You Can Create Inclusive
and Supportive Classrooms

for Students with
Disabilities! m
. —— CEC 2026

SPECIAL EDUCATION
CONVENTION &EXPO

- ) <0 " A SALT LAKE CITY

tobey.duble@uconn.edu steven.2.goodman@uconn.edu MARCH 11-14. 2026

i
THANK YOUII!

ashleyplumb@sc.edu brandi.simonsén@uconn.edu
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